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Article Info Abstract

The study aimed to measure how irrational beliefs, emotional expression, and mental
well-being levels of high school student participants changed following the
psychoeducation intervention. A pre-test—post-test control group experimental design
without pairing was used as the research model. Data was collected from twenty high
. 0. school students, ten in the control group and ten in the experimental group. The
Accepted: 2025-02-18 Personal Information Form, the Irrational Beliefs Test (IBT), the Emotional
Expression Scale (EES), and the Warwick-Edinburgh Mental Well-Being Short Form
(WEMWBS) were used in the study. The psychoeducation consisted of eight semi-
structured sessions, each lasting 90 minutes. The dataset was analyzed using
repeated measures ANOVA with a mixed design. The findings indicate that the level
of irrational beliefs in the experimental group decreased significantly more than in
the control group. Significant differentiation was observed in the sub-dimensions of
approval-seeking and emotional irresponsibility. However, no statistically significant
difference was found for the other two variables. The findings of the study were
discussed in relation to the relevant literature, and recommendations were provided

for researchers and practitioners.
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Introduction

Emotions, which enable individuals to react, act or make a decision when an event or situation
occurs, are signals for our needs. In his psychodynamic work with hysterical patients, Freud
(2009) considers emotions as a form of unconscious structures, conflicts or impulses
repressed in the unconscious that provide catharsis at the conscious level. Emotions, on the
other hand, do not make sense on their own if individuals do not notice them. Awareness of
emotions involves the individual distinguishing and naming the emotions they feel (Greenberg
& Goldman, 2019). In this way, it is easier for individuals to give functional behavioral
reactions by processing the events they experience. According to the cognitive behavioral
theory, emotions enable the individual to give functional reactions in line with automatic
thoughts (Turkcapar & Sargin, 2012). Automatic thoughts: It can result in functional or
erroneous thinking processes in relation to schemas, and in this case, healthy or problematic

behaviors may develop. In cases where automatic thoughts are unhealthy, it is seen that
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individuals develop negative thought patterns called "irrational beliefs", and when they use
these thought patterns, they experience negative affect and behave disfunctionally. Schemas,
on the other hand, express automatic thoughts that have been formed since childhood. In
summary, automatic thoughts shape the emotions of individuals by influencing what they
think in the face of an event; It is decisive in the development of behavior in a certain form.
As individuals have irrational beliefs, they develop more dysfunctional behavior patterns.
Aydin and Ozyurek (2024): In his study with adults, he determined that there was a negative
and statistically significant relationship between the participants' childhood traumas and the
level of expression of emotions and empathy. There is a positive and significant relationship
between the level of expression of emotions and the level of empathy of the participants. In a
similar study, Chen et al. (2024) state that the conflict of expressing emotions regulates the
relationship between childhood trauma and psychological pain in their studies with university
students. Therefore, it is revealed that expressing the emotions of individuals in the field of
psychological counseling should be considered as an important psychological quality, and it
is thought that expressing their emotions is a protective factor in the development of
individuals with traumatized childhood experiences. In addition, it is seen that the inability
to express emotions in adulthood increases the negative effects of childhood traumas and
negative life events. This situation indicates that increasing the level of emotional expression
in individuals during childhood and adolescence can be considered as a protective factor when
adulthood psychological well-being is considered.

Recognizing and expressing emotions may differ from culture to culture. When it comes to
emotions, cultural differences can be effective. In their research, Tsai and Clobert (2019)
found that different emotions are at the forefront in Eastern and Western cultures; They state
that individualistic emotions such as pride and anger are at the forefront in the West, and
more relational emotions such as shame and commitment are at the forefront in the East. In
addition, in this research, it was stated that the expression of emotions was prevented or
possible in more indirect forms in Eastern cultures, but in the West, individuals were
encouraged to express themselves more. In a related study, Kuyumcu and Guven (2012)
stated that the level of recognition and expression of emotions of the participants in their
research with Turkish and British university students predicted psychological well-being. On
the other hand, in the research of Isleroglu (2012), it was found that the level of expression of
emotions of university students did not predict subjective well-being and was slightly related
to this variable. In a similar study, Yildiz and Eldeleklioglu (2020) designed a structural
equation model in which they identified university students as participants and determined
that there was a statistically significant relationship between expressing emotions and
psychological resilience and psychological resilience and subjective well-being. This shows
that the relationship between the expression of emotions and psychological well-being differs

according to different studies and needs to be investigated further.

www.jssal.com


http://www.jssal.com/

The Effect of Cognitive Behavioral Therapy-Based Psychoeducation on Irrational Beliefs, Expressing Emotions, and
Mental Well-Being

When studies conducted on high school students are examined, there is evidence to show
that adolescents who are better at expressing emotions are psychologically healthier in many
variables. According to Aksoy (2020), adolescents who are successful in social emotional areas
express themselves better. On the other hand, there is a statistically significant difference
between 12th grade students and 10th grade students in favor of 12th grade students in the
social awareness sub-dimension. According to Piaget, social-emotional learning has an
important place for adolescents who are in the abstract processing period. Adolescents
express themselves better as their abstract processing skills develop. In addition, Onder and
Ayazseven (2019) revealed that adolescents' expression of emotions negatively predicted
physical aggression levels, and processing emotion negatively predicted verbal aggression and
hostility.

It is thought that it would be meaningful to plan group work to improve the expression of
emotions and well-being in high school students. The semi-structured format of these group
studies makes it easier for group members to conduct a more efficient group process (Gordon
& Kenny, 2018; Hale & Cowls, 2015). Okstiz (2004) used a pre-test-post-test control group
design in his study and each group consisted of twenty-two university students. In this study,
it was found that the assertiveness levels of the students increased by supporting the level of
opening of emotions. In a more recent study, Buzlu and Sisman (2021) applied an emotion-
oriented emotional awareness and emotion expression program using a placebo group with
university nursing students and revealed that this program increased students' levels of
emotional awareness and expression of emotions. Varol (2018), on the other hand, stated that
the interpersonal relations psychoeducation program in adults resulted in positive
developments in subjective happiness, expression of emotions and attachment patterns. It is
seen that the psychoeducation applied in university samples positively affects the level of
awareness and expression of emotions and well-being of individuals. On the other hand, there
is limited information in the literature regarding the effectiveness of group work in high school
students.

Similarly, Mercan et al. (2023) found that as the scores of university students in the sub-
dimension of cognitive distortions to logic increased, the level of expressing emotions
decreased; They state that as the scores they get from the mind reading and catastrophizing
sub-dimensions increase, expressing negative emotions is also parallel. In addition, as
students' cognitive distortion levels increase, their depression and anxiety levels also increase.
Therefore, it can be thought that expressing emotions with irrational beliefs affects
psychological resilience in high school students. The aim of this study was to measure how
Cognitive Behavioral Therapy-Based Psychoeducation on Recognizing and Expressing
Emotions affects the levels of irrational belief, expression of emotions, and mental well-being
of participating high school students. For this purpose, the problems of the research are listed

below:
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1. Do the levels of irrational beliefs of high school students in the experimental group
differ significantly compared to the control group after psychoeducation?

2. Does the level of emotional expression of high school students in the experimental
group differ significantly compared to the control group after the psychoeducation?

3. Do the mental well-being levels of high school students in the experimental group

differ significantly compared to the control group after psychoeducation?
Methodology

In this section, the research model, the characteristics of the participants who make up the
study group of the research and the data collection tools are included. In addition, the
reliability coefficients of the scales used in data collection in this study were specified; Details
about the preparation process of the psychoeducation program, data collection, and analysis

are explained.
Research Model

Research; How applied psychoeducation affects irrational beliefs, emotion expression levels,
and well-being in high school students was examined by designing an experimental design
with a pre-test — post-test unmatched control group. According to Buyukoéztiirk et al. (2020),
unbiased assignment is not used in this design, and the design is included in weak
experimental designs because there are unequaled groups, but controlling the preliminary

tests with statistical methods is the strong aspect of this design.
Study Group

The study group consists of 22 (12 experiment-10 control) high school students in one of the
districts of Antalya. On the other hand, two students from the experimental group were
excluded from the study because they could not attend all the sessions. In the study, data
were collected from the remaining twenty high school students. Psychoeducation was applied
to 11th grade students, considering the students' ability to take the university exam. An
appropriate sampling method was used in the study. By making an announcement to the 11th
grade students in the school, those who volunteered to participate in the "Psychoeducation
for Recognizing and Expressing Emotions" were determined, and these students were
included in the study. It is known that the group size suitable for psychoeducation groups is
8-12 (Voltan-Acar, 2015). In the study, the experimental group consisted of ten people who
regularly participated in psychoeducation. Table 1 below provides demographic information

on the demographic information of the participants.
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Table 1. Demographic Information of Participants

Mental Well-Being

Variables N %
Gender Experiment Woman 7 70
Male 3 30
Control Woman 3 30
Male 7 70
Academic Average Experiment 45-60 0 0
60-75 3 30
75-85 6 60
85-100 1 10
Control 45-60 1 10
60-75 0] 0]
75-85 4 40
85-100 5 50
Mother Education Experiment Primary 1 10
High school 4 40
University S 50
Control Primary 8 80
High school 2 20
University 0 0
Father Education Experiment Primary 2 20
High school 3 30
University S 50
Control Primary 7 70
High school 1 10
University 2 20
Sum Experiment 10 S0
Control 10 50

Instruments for Data Collection

Personal Information Form: In the study, the Personal Information Form prepared to determine

the gender, grade levels, academic averages, and education levels of the parents of the

participating high school students was used.

Irrational Beliefs Test (IBT): The 10-factor 100-item test developed by Jones (1968) was

adapted to Turkish by Yurtal-Ding¢ (1999) as forty-five items. Factor analysis studies were

conducted for the original scale and after adaptation. The validity of the adaptation scale was

ensured by taking expert opinion, and the validity of the external appearance was ensured by
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going through the translation-retranslation process. The 45-item test has eight sub-
dimensions. These dimensions are "Need for Approval", "High Expectations", "Tendency to
Blame", "Emotional Irresponsibility", "Excessive Anxiety", "Dependence”, "Helplessness" and
"Perfectionism". While scoring, some items are coded as reverse items; Their scores are
reversed and included in the total score. The reliability of the adaptation of the scale was
obtained by applying the scale to ninety-three university students twice with an interval of 3
weeks and examining the correlations between the tests. While the reliability of the sub-
dimensions ranged between .67-.87; The Cronbach-a coefficient of the total scale was found
to be .92. In this study, the Cronbach-a coefficient, which is the reliability coefficient of the

scale, was determined as .68.

Emotional Expression Scale (DIES): The 3-factor scale developed by King and Emmons (1990)
was adapted to Turkish by Kuzucu (2011). Exploratory and confirmatory factor analysis was
performed for the scale of fifteen items. In exploratory factor analysis, it was found that the
scale had a one-dimensional structure, and it was found that the factors predicted 35% of the
total variance. In addition, this structure was evaluated with confirmatory factor analysis,
and the suitability of the values was accepted (RMSEA=.09; GFI=.86; CFI=.72; x2/sd= 3.43).
The reliability coefficients of the scale were .74 for the sub-dimensions of "Positive Emotion
Expression"; It is .67 for "Negative Emotion Expression" and .63 for "Affinity Expression." The
reliability coefficient of the entire scale is .78. For test-retest reliability, 96 university students
were re-applied, and this coefficient was found to be .85 (p<.01). In this study, the Cronbach-

a coefficient, which is the reliability coefficient of the scale, was determined as .75.

Warwick-Edinburgh Mental Well-Being Scale Short Form: The scale developed by Tennant et
al. (2007) has 7 items and is one-dimensional and adapted to Turkish culture by Demirtas
and Baytemir (2019). Confirmatory factor analysis was performed for the construct validity of
the scale (RMSEA=.06; GFI=.9; CFI=.99; x2/sd= 1.58). In addition, the criterion validity of the
scale was determined by calculating the correlation coefficient with the Perceived Stress Scale.
It was decided that the correlation between this scale and the adapted scale was negative and

moderate. The reliability coefficient for the scale was calculated as .84.
Structuring of Psychoeducation

"Recognizing and Expressing Emotions" is a psychoeducation that takes a total of eight
sessions. Each session lasted between 60-90 minutes and one session was administered each
week. The activities implemented in the sessions were structured by compiling various
activities from the theses and activity books about recognizing and expressing emotions before
the sessions took place. However, the activities are planned to be implemented according to
the needs and dynamics of the group. On the other hand, during the psychoeducation
process, care was taken to establish and function the group dynamics. The aim of
psychoeducation is to support the participating students to rationally determine the emotions
they experience in the face of daily events and problems and to improve their functional

expression of these emotions. How each session is structured is presented in Table-2 below:
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Table 2. Psychoeducation for Recognizing and Expressing Emotions

Purpose of the Sessions

Process

1. Session

Getting acquainted with, setting group rules,
reviewing the group process, and learning about

feelings.

Members introduce themselves. Then the
"Grouping" activity is done. After the event,
members are asked to share their feelings and
thoughts. They asked

expectations from the psychoeducation process.

are about their
Process objectives are shared and information
about the process is given. Group rules are
shared. Feedback is received on whether there is
a group rule they want to add. Information is
given on the definition of emotions, recognizing,

and understanding emotions. The session ends

with the "What's in My Heart?" activity.

2. Session

Recognizing emotions, noticing when and under
what conditions emotions arise, noticing where
they are felt in your body, and learning to express

emotions.

The previous session is summarized. "Feelings I
Don't Want to Disappear from the World" event is
held. They are asked to prepare a list of emotions.
The leader asks when and under what conditions
they experience these feelings, and sharing is
done. The "Language of Emotions" event is being
held. After the event, members share their

experience. Homework papers are distributed,

and the session is ended.

3. Session

Reflecting on automatic thoughts, noticing these

thoughts.

Members were asked questions about the
previous session. A discussion environment is
provided about the assignment given. The "Walk
as You Feel" event is being held. It is ensured that
members establish a connection between their
feelings and needs. Presentations are given to the
members. The narration is supported by
examples from the life of the members. Questions
about automatic thoughts are answered. The
"Emotion Thermometer" activity is held. The
students who

leader supports

The

group are

struggling. session is summarized,

homework is done, and the session is terminated.

4. Session

Identifying automatic thoughts.

Assignment is discussed with the members.
Discussions are held on the automatic thoughts
they identify. The session is summarized and

ended.

5. Session

The session is and

asked

previous summarized,

members are to make an interim
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To learn the relationship between emotion,
thought and behavior and to work on unhelpful

thoughts.

assessment of the process. Then, the "Emotion-
Thought-Behavior Analysis" activity is applied,

and the "Thinking Errors" presentation is made.

Members are asked to find errors of thought made
in the examples on the paper of the previous
activity. The session ends by giving them the "My
Emotion-Thought-Behavior Cartoon" activity
paper as homework and the "Socratic Inquiry”
homework paper to help them evaluate their

thoughts.

6. Session The previous session is summarized, and

Recognizing the You Language and using the "I members are asked to share the cartoons given

Language'. as homework in the previous session with other
group members. Then the "The Creature Within"
activity is applied. "I Language" is studied. The

session ends.

7. Session Each member is expected to empathetically

Learning to react empathically. reflect on their feelings and reactions to an
example given by the leader. The session ends

with a summary.

8. Session The previous session is summarized, and

Evaluate the group process and terminate the members are asked to summarize previous

group. sessions. Then, the "My Life and Feelings" activity
is held. The "Training Evaluation Form" is filled
out and shared. The leader concludes the process

by giving feedback to each member.

Data Collection

At the beginning of the study, the participants (n=20) were administered Personal Information
Form, Irrational Beliefs Test and Emotional Expression Scale. "Psychoeducation Program for
Recognizing and Expressing Emotions" was applied to the experimental group (n=10) and no
application was made to the control group (n=10). At the end of the last session, post-tests

were applied to all participants again.
Analysis of Data

The data of the study were analyzed using the SPSS 22 program. Mixed design repeated
measurements ANOVA test was used as the analysis method. In the study, ANOVA was
preferred instead of t-test to give information about the sub-dimensions of the scales and to
test the performance of two independent variables. In the study, .05 was determined as the
significance level. Whether the data set was normally distributed in terms of dependent
variables was determined by controlling the skewness and kurtosis values and the Shapiro-

Wilk test. Shapiro-Wilk tests are not statistically significant. This statistic is used to determine
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whether the data set is normally distributed in small groups (Demir, 2022). In Table 3 below,

the relevant skewness and kurtosis values are included.

Table 3. Skewness and Kurtosis Coefficients of Dependent Variables

Variable Skewness Kurtosis
Pre-Test AOS 324 -.621
Pre-Test DIEES -.440 -.821
His AOIO test .552 -.177
Its test DIEO -.364 439

When Table 3 above is examined, it is seen that the skewness and kurtosis coefficients are
between -1 and 1. The fact that these coefficients are between the relevant values constitutes

evidence for normality (Tabachnick vd., 2012).
Findings

In this part of the research, the findings of the analysis are presented for the research
problems. First, descriptive statistics of the scores obtained from the pre-test and post-tests
collected from the participants are presented, and then the findings of the mixed design
repeated measurements and ANOVA test, in which the pre-test and post-tests are compared
according to whether they are experimental and control groups, are included. In addition,

tables and comments on the findings are presented.
Descriptive Findings of the Participants

In Table 4 below, the averages, standard deviations, and standard error levels of the pre-test
and post-test irrational beliefs and emotion expression levels of the participants in the
experimental and control groups are given. In the findings, it is seen that the average of the
pre-test irrational belief levels of the participants in the experimental group was 146 points,
while this average decreased to 137 points for the experimental group in the post-test. When
the level of expressing emotions was examined, it was stated that the mean pre-test score of
the experimental group was 80.1 and the post-test mean score was 80.7. While the mean pre-
test irrational beliefs level of the control group was 133.4, the mean post-test irrational belief
level was 137.8. In the variable of the level of expression of emotions, the mean score of the
control group was 67.3 in the pre-test and the mean score of the post-test was 66.3. In
addition, the pre-test mean was 26.0 and the post-test average was 27.3 in the experimental
group for MIOS. The pre-test and post-test averages of the control group were also 23.8 and

25, respectively.

Table 4. Descriptive Statistics

Variable Experiment/Control N X SS HERSELF
Your Test Experiment 10 146.00 16.61 5.25
AQIS Control 10 133.40 11.41 3.60
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Your Test Experiment 10 80.10 14.21 4.49
DIEO Control 10 67.30 11.59 3.66
Your Test Experiment 10 26.00 5.43 1.71
MIO Control 10 23.80 5.15 1.63
His Test Experiment 10 137.00 15.94 5.04
AOIS Control 10 137.80 9.44 2.98
His Test Experiment 10 80.70 11.47 3.62
DIEO Control 10 66.30 13.58 4.29
His Test Experiment 10 27.30 4.49 1.42
MIO Control 10 25.00 6.30 1.99

Findings of Comparison of Participants' Irrational Belief Levels According to Pre-
Test-Post-Test, Experimental and Control Group

In the analysis, mixed design repeated measurements of the pre-test and post-tests were
added as an independent variable to the analysis of the participants in the experimental or
control group with the ANOVA test. The analyzes were conducted primarily by using the total
score obtained from the AOIT and then by analyzing the scores obtained from the sub-
dimensions of the participants. The findings obtained because of the analysis show that the
psychoeducation applied affects the level of irrational beliefs differently for the experimental
and control groups (F=5.202; p<.05). As a result of the psychoeducation, the effect size of the
differentiation between the experimental group and the control group was found to be .22 in
the change in irrational belief levels. This effect suggests that the effect of differentiation is

statistically low (Cohen, 1987). The relevant findings are presented in Table 5.

Table 5. Mixed Design Repeated Measurements for AOIT: ANOVA Findings

Variable F P Eta-Square
Psychoeducation* AOIT 5.202 .035* 224

Experiment/Control

When Table 6 is examined, it is seen that there is a statistically significant difference in the
sub-dimension of consent need (F=7.406, p<.05) and emotional irresponsibility sub-
dimension (F=14.017; p<.05) of the participants compared the pre-test-post-test scores
obtained from the sub-dimensions of AOIT according to the experimental and control groups.
According to the findings, the effect size for the need for approval was .292 and for emotional
irresponsibility was .438. These effect sizes indicate that the effect of differentiation is
statistically low (Cohen, 1988). On the other hand, the participants; The pre-test-post-test
scores obtained from the sub-dimensions of high expectations, blaming tendency, excessive
anxiety, dependence, helplessness, and extreme perfectionism did not differ statistically

significantly according to the experimental and control groups (p>.05).
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Table 6. Mixed Design Repeated Measurements for Subdimensions of AOS: ANOVA
Findings

Variable F P Eta-Square
Psychoeducation Need for Approval Greenhouse-  7.406 .014* .292
* High Expectations Geisser .611 445
Tendency to blame 1.468 241
Experiment/Con Emotional 14.017 .001* 438
trol Irresponsibility
Excessive Anxiety 472 .501
Don't Be Addicted 1.969 .178
Desperation 1.196 .289
Perfectionism .074 .788

Findings of Comparison of Participants' Levels of Expressing Emotions According to
Pre-Test-Post-Test, Experimental and Control Group

In the analysis, mixed design repeated measurements of the pre-test and post-tests were
added as an independent variable to the analysis of the participants in the experimental or
control group with the ANOVA test. The analysis was made primarily by using the total score
obtained from DIEAS. The findings show that there is no statistically significant difference
between the pre-test and post-tests of the total scores of the participants from the DIES
compared to the experimental and control groups (p>.05). The relevant findings are presented
in Table 7.

Table 7. Mixed Design Repeated Measurements for DIES ANOVA Findings

Variable F P
Psychoeducation* DIEO .060 .810

Experiment/Control

Findings of Comparison of Participants' Mental Well-Being Levels According to Pre-
Test-Post-Test, Experimental and Control Group

In the analysis, mixed design repeated measurements of the pre-test and post-tests were
added as an independent variable to the analysis of the participants in the experimental or
control group with the ANOVA test. The analyses were performed using only the total score
obtained from the MYOS. The findings show that there was no statistically significant
difference between the pre-test and post-tests of the total scores of the participants from the
MIAS compared to the experimental and control groups (p>.05). The relevant findings are

presented in Table 8.

Table 8. Mixed Design Repeated Measurements for DIES ANOVA Findings

Variable F P
Psychoeducation* DIEO .002 .962

Experiment/Control
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Conclusion and Discussion

In this part of the study, the results of the research are summarized. Then, these results were
discussed in relation to the literature. Suggestions have been developed and presented as a
guide for practitioners. In this study, it was aimed to examine the effectiveness of the
psychoeducation program for noticing and expressing emotions applied to high school

students with cognitive behavioral therapy techniques. For this purpose.

It was observed that the irrational belief levels of the high school students participating in the
experimental group decreased statistically significantly more than the control group. It has
been revealed that there is a statistically significant decrease in the dimensions of approval
and emotional irresponsibility. The pre-test and post-test differences according to the level of
expression of emotions of the participants in the experimental group do not show a
statistically significant change compared to the control group. There was no statistically
significant change in the pre-test and post-test differences in terms of mental well-being levels
of the participants in the experimental group compared to the control group. In the study, it
was observed that the irrational belief levels of the high school students in the experimental
group decreased significantly more than the control group, and there was a statistically
significant decrease, especially in the dimensions of approval and emotional irresponsibility.
However, the differences between the pre-test and post-test results of the participants'
emotion expression levels did not show a statistically significant change compared to the
control group. Similarly, the mental well-being levels of the participants in the experimental
group did not show a statistically significant difference between the pre-test and post-test

results compared to the control group.

After the psychoeducation, the irrational belief levels of the participating students in the
experimental group decreased more than the control group. Considering that the training
applied in terms of content is semi-structured and applied with the principles and techniques
of cognitive behavioral therapy, it is significant that the irrational belief levels of the
participating students in the experimental group decreased more. In the literature, the
effectiveness of group practices (Ulusoy & Duy, 2013) and psychoeducation programs created
with cognitive-behavioral techniques (Kaval & Sttct, 2016; Yilmaz & Duy, 2013). Ulusoy and
Duy (2013) found that the learned optimism program they implemented reduced the irrational
belief levels of secondary school students. Kaval and Stitcti (2016), on the other hand, revealed
that group activities based on cognitive behavioral therapy reduced the social anxiety levels
of adolescents in their research with adolescents. Yilmaz and Duy (2013) also revealed that
psychoeducation applied to female university students increased students' self-esteem and
decreased their irrational belief levels. However, in this study, the decline in irrational belief
levels did not continue in the follow-up test. In addition, based on the results of their meta-
analysis, Eadeh et al. (2021) stated that cognitive behavioral therapy practices are more
effective in recognizing, regulating, and expressing emotions than teaching-based

psychoeducation.
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The differentiation in the level of irrational beliefs of the participating high school students in
the experimental group was statistically significant in the sub-dimensions of approval and
emotional irresponsibility. Participants' levels of approval and emotional irresponsibility
decreased. This result: It can be explained by the fact that approval is associated with
worthlessness, and emotional irresponsibility can be associated with core beliefs of
inadequacy. Supportively, Modi et al. (2022) revealed that the need for consent in relation to
cognitive regulation of socio-emotional stimuli in female adolescents has a regulatory effect.
Considering that cognitive-behavioral therapy is effective in regulating and expressing feelings
of worthlessness and inadequacy (TuUrkcapar & Sargin, 2012), it may be meaningful that the
psychoeducation applied is effective in obtaining approval from the lower dimensions and
emotional irresponsibility. In addition, the psychoeducation applied may have supported the
participating students in the experimental group to cope with feelings of worthlessness and
inadequacy by supporting them in regulating and expressing their emotions. Chahar-Mahali
et al. (2020) state in their research that emotion regulation strategies are effective in reducing
the effects of dysfunctional automatic thoughts. In this context, Chahar-Mahali et al. (2020)
show that emotion regulation strategies are effective in reducing the impact of dysfunctional
automatic thoughts. This situation supports the view that psychoeducation practices

contribute to the development of participants' emotion regulation skills.

Before and after the psychoeducation, the level of expression of emotions of the participating
students in the experimental group did not differ statistically significantly compared to the
control group. In a similar study, Kuzucu (2000) applied psychoeducation to recognize and
express emotions. In this research conducted with university students; It was determined that
there was an improvement in favor of the experimental group in terms of emotional awareness,
expression of emotions and well-being levels between the experimental, control and placebo
groups. On the other hand, it is stated that this differentiation is statistically significant only
in terms of noticing emotions. Therefore, the scores of the students in terms of expressing
emotions and well-being levels do not differ statistically significantly. In addition, Suveg et al.
(2006) applied cognitive behavioral therapy in their studies with individuals in pre-
adolescence and found that the level of anxiety decreased, emotion regulation skills improved,
but the level of expressing emotions did not differ in these children. They interpreted the
findings to mean that the level of expressing emotions did not increase immediately after the
applications, but that emotion regulation strategies developed first. Although emotional
awareness has started to occur in this research, it can be thought that this awareness has
not yet been reflected in the level of expressing emotions. At this point, it should be considered
that there may be differences in the attitudes of individuals towards expressing emotions from
culture to culture. Relevant research is available in the literature (Kuyumcu & Guven, 2012;
Tsai & Clobert, 2019). In addition, the activeness of expressive schemas in individuals may
have resulted in a decrease in irrational belief levels, although this decrease was reflected in

expressing warmth (TuUrkcapar & Sargin, 2012). On the other hand, in a similar study, Vural
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and Yayci (2023) found that the levels of anger expression and coping with anger of the
experimental group differed statistically significantly after the cognitive behavioral therapy-
oriented group psychoeducation they applied to improve the expression styles of anger in high
school students; On the other hand, they stated that this differentiation was not present in
the control group. Your findings: It seems to contradict the results of this research. It is

thought that the source of the contradiction may be related to the sample size.

As a result, the lack of statistically significant difference may be related to sample size and
the difference between emotional awareness and expressing emotions. In addition, Kuyumcu
and Guven (2012), in their research examining the relationship between emotional awareness,
emotional expression levels, and well-being in Turkish and British university students, stated
that, culturally, noticing emotions is a more important predictor for Turkish students, while
expressing emotions is more important for British students. Therefore, in this study, high
school students who participated in cultural influences may be reluctant to express their
feelings.

In addition, the presence of negative core beliefs, that is, schemas, in participants can be

considered as a hindering factor in expressing emotions.

There was no statistically significant difference in the mental well-being levels of the
participating students in the experimental group before and after the psychoeducation
compared to the control group. In a similar study, Bendit (2022) found that cognitive
behavioral therapy did not affect social-emotional well-being in high school students. The
researcher made this finding; sample size and paired groups discussed the importance of
using experimental design. In this study, the fact that the study group was limited to 20
people and the study was carried out in an unmatched experimental design despite the control
group being used may increase Type 1 error. On the other hand, positive psychology (Chaves
et al., 2017; Geschwind et al.,, 2019) are also more effective in reducing symptoms of
depression and increasing well-being in individuals. Oztiirk (2023), in his research with
nursing students, revealed that the mindfulness-based psychoeducation program increases
psychological well-being and emotional intelligence and reduces stress. Therefore, the fact
that psychoeducation was conducted with cognitive behavioral techniques may affect the
findings obtained. As a result, it can be said that the research design, sample size, and therapy

method used are effective in the results obtained regarding the level of mental well-being.
Suggestions

Considering that there is a statistically significant decrease in the levels of irrational beliefs
because of the psychoeducation applied to high school students in the study, it can be
recommended that practitioners use psychoeducation focused on cognitive behavioral therapy
to recognize emotions. On the other hand, in future studies, the results should be supported
by similar findings. In the study, it was found that the participants' levels of expressing
emotions did not differ statistically significantly. In future studies, the research can be

repeated by increasing the number of participants in the study group and using the paired
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design. The mining model can be supported with monitoring tests. Cultural influences in
expressing emotions can be studied by planning different research. In addition, the effect of
other schools of psychological counseling on recognizing and expressing emotions can be
examined comparatively. Atay (2018) states that the expression of emotion perceived from the
family in adolescents is moderately related to psychosocial adjustment in a positive
way. Therefore, different relationships, such as the level of expression of emotions by families
and the effect of social support resources on expression, can be examined by including the
relevant variables in the research. This variable can also be included in studies to investigate

the effect of schemas on the participants' level of emotional expression.

Conflict of interest

The authors declare no conflict of interest.

Funding

The author(s) received no financial support for the research, authorship, and/or publication
of this article.

References

Aksoy, O. N. (2020). Investigation of adolescents' social emotional learning levels. Journal of
Human and Social Sciences, 3(1), 576-590.
https://dergipark.org.tr/en/pub/johass/issue/54512/710512

Atay, A. (2018). The effect of perceived emotion expression from the family on emotional
expression and psychosocial adjustment in adolescents (Unpublished Ph.D. Thesis).
Istanbul University. https://dergipark.org.tr/en/pub/johass/issue/54512/710512

Aydin, A., & Ozyurek, A. (2024). The Relationship Between Adults' Ability to Express Their

Emotions and Childhood Experiences and Determination of Influencing Factors. 19
May Journal of Social Sciences, 5(2), 110-123.
https:/ /dergipark.org.tr/en/pub/19maysbd/article/ 1356380

Bendit, A. L. (2022). The effects of CBT on perfectionism, help-seeking, negative affectivity, and

social-emotional well-being on early college high school students (Doctoral dissertation,
Florida Atlantic University).
https://search.proquest.com/openview/c2f95a2d43aa0d5eab265ebe7d3a2e31/1?pq
origsite=gscholar&cbl=18750&diss=y&casa_token=N6Gqg rZCt7IAAAAA:LG7IpkEURU
SCWUhXzW-NGOSwztpaewl CEUxXGgPVBIFgKKShRII9G52dM7r0-SPIJYBmOgluCY

Buzlu, D. S., & Sisman, F. N. (2016). Effect of emotion-based education program on nursing
students' ability to recognize, express and empathize with emotions.
http:/ /nek.istanbul.edu.tr:4444 /ekos /TEZ/54746.pdf

Buyukézturk, S., Akgin, O. E., Demirel, F., Karadeniz, S., & Cakmak, E. K. (2015). Scientific
research methods. https://depo.pegem.net/9789944919289.pdf

Chahar Mahali, S., Beshai, S., Feeney, J. R., & Mishra, S. (2020). Associations of negative

cognitions, emotional regulation, and depression symptoms across four continents:

www.jssal.com

15


http://www.jssal.com/
https://dergipark.org.tr/en/pub/johass/issue/54512/710512
https://dergipark.org.tr/en/pub/johass/issue/54512/710512
https://dergipark.org.tr/en/pub/19maysbd/article/1356380
https://search.proquest.com/openview/c2f95a2d43aa0d5eab265ebe7d3a2e31/1?pq-origsite=gscholar&cbl=18750&diss=y&casa_token=N6Gq_rZCt7IAAAAA:LG7IpkEURU5CWUhXzW-NG05wztpaewI_CEUxXGgPVBlFqKKShRlI9G52dM7r0-SPlJYBm0gluCY
https://search.proquest.com/openview/c2f95a2d43aa0d5eab265ebe7d3a2e31/1?pq-origsite=gscholar&cbl=18750&diss=y&casa_token=N6Gq_rZCt7IAAAAA:LG7IpkEURU5CWUhXzW-NG05wztpaewI_CEUxXGgPVBlFqKKShRlI9G52dM7r0-SPlJYBm0gluCY
https://search.proquest.com/openview/c2f95a2d43aa0d5eab265ebe7d3a2e31/1?pq-origsite=gscholar&cbl=18750&diss=y&casa_token=N6Gq_rZCt7IAAAAA:LG7IpkEURU5CWUhXzW-NG05wztpaewI_CEUxXGgPVBlFqKKShRlI9G52dM7r0-SPlJYBm0gluCY
http://nek.istanbul.edu.tr:4444/ekos/TEZ/54746.pdf
https://depo.pegem.net/9789944919289.pdf

The Effect of Cognitive Behavioral Therapy-Based Psychoeducation on Irrational Beliefs, Expressing Emotions, and
Mental Well-Being

International support for the cognitive model of depression. BMC psychiatry, 20, 1-12.
https://link.springer.com/article/10.1186/s12888-019-2423-x

Chaves, C., Lopez-Gomez, I., Hervas, G., & Vazquez, C. (2017). A comparative study on the
efficacy of a positive psychology intervention and a cognitive behavioral therapy for
clinical depression. Cognitive therapy and research, 41, 417-433.
https://idp.springer.com/authorize/casa?redirect uri=https://link.springer.com/article/1
0.1007/s10608-016-9778
9&casa_token=Xul2yPobXwOAAAAA:FOdCzzaxflyl NxLUGEfgp21o0NBQWjgssLI

F8Z6XB-xHXrT8XHairijFRak -b2xhywYEbQ7Dhjg38Plyw

Chen, S., Fu, T., Wang, Y., & Sun, G. (2024). Childhood trauma, psychache, and depression
among university students: a moderated mediation model. Frontiers in Psychiatry, 15,
1414105.

https:/ /www.frontiersin.org/journals/psychiatry/articles/10.3389 /fpsyt.2024.1414
105/full

Cohen, P. A. (1987). A critical analysis and reanalysis of the multisection validity meta-
analysis. https://eric.ed.gov/?id=ED283876

Demir, S. (2022). Comparison of normality tests in terms of sample sizes under different
skewness and Kurtosis coefficients. International Journal of Assessment Tools in
Education, 9(2), 397-409. https://dergipark.org.tr/en/pub/ijate/article/1101295

Demirtas, A. S., & Baytemir, K. (2019). Adaptation of the Warwick-Edinburgh Mental Well-
Being Scale Short Form into Turkish: A Validity and Reliability Study. Electronic
Journal of Social Sciences, 18(70), 689-701.
https://dergipark.org.tr/en/pub/esosder/issue /43078 /432708

Eadeh, H. M., Breaux, R., & Nikolas, M. A. (2021). A meta-analytic review of emotion

regulation focused psychosocial interventions for adolescents. Clinical child and family
psychology review, 24(4), 684-706.
https:/ /idp.springer.com/authorize /casa?redirect uri=https://link.springer.com/art
icle/10.1007/s10567-021-00362-
48&casa_token=Z7yfox4hEbIAAAAA:zvWvibBplghlv97Sla7bRLIiELJwaijzgDvIdyiWiaG3
z6kl12VJI-WI98DEeCAKN7y-yRN43rwuNNrtiNIMA

Freud, S. (2009). The restlessness of civilization. Metis Publications.

Geschwind, N., Arntz, A., Bannink, F., & Peeters, F. (2019). Positive cognitive behavior therapy
in the treatment of depression: A randomized order within-subject comparison with
traditional cognitive behavior therapy. Behaviour research and therapy, 116, 119-130.
https:/ /www.sciencedirect.com/science/article /pii/S0005796719300464?casa_toke
n= KRGS9XnKLKkAAAAA:BYPqg aR40A9YL4t5yvzx19K1Zs5T7P1GiQdEdbrz9bfgebeOle
tI6cNME9uoz2 CRtwh1OrCpgLc

Gordon, E., & Kenny, M. (2018). Group work in psychiatric/mental health nursing: The case

for psychoeducation as a means to therapeutic ends. European Psychiatric/ Mental

www.jssal.com

16


http://www.jssal.com/
https://link.springer.com/article/10.1186/s12888-019-2423-x
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s10608-016-9778%209&casa_token=XuI2yPobXw0AAAAA:Ff9dCzzaxf1y1NxLUGEfgp21oNBQWjqssLIF8Z6XB-xHXrT8XHairijFRak_-b2xhywYEbQ7Dhjg38Plyw
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s10608-016-9778%209&casa_token=XuI2yPobXw0AAAAA:Ff9dCzzaxf1y1NxLUGEfgp21oNBQWjqssLIF8Z6XB-xHXrT8XHairijFRak_-b2xhywYEbQ7Dhjg38Plyw
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s10608-016-9778%209&casa_token=XuI2yPobXw0AAAAA:Ff9dCzzaxf1y1NxLUGEfgp21oNBQWjqssLIF8Z6XB-xHXrT8XHairijFRak_-b2xhywYEbQ7Dhjg38Plyw
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s10608-016-9778%209&casa_token=XuI2yPobXw0AAAAA:Ff9dCzzaxf1y1NxLUGEfgp21oNBQWjqssLIF8Z6XB-xHXrT8XHairijFRak_-b2xhywYEbQ7Dhjg38Plyw
https://www.frontiersin.org/journals/psychiatry/articles/10.3389/fpsyt.2024.1414105/full
https://www.frontiersin.org/journals/psychiatry/articles/10.3389/fpsyt.2024.1414105/full
https://eric.ed.gov/?id=ED283876
https://dergipark.org.tr/en/pub/ijate/article/1101295
https://dergipark.org.tr/en/pub/esosder/issue/43078/432708
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s10567-021-00362-4&casa_token=Z7yfgx4hEbIAAAAA:zvWvjbBplghIv97SIa7bRLiELJwaijzgDyIdyjWfqG3z6kl2VJI-W98DEeCAkN7y-yRN43rwuNNrtiNIMA
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s10567-021-00362-4&casa_token=Z7yfgx4hEbIAAAAA:zvWvjbBplghIv97SIa7bRLiELJwaijzgDyIdyjWfqG3z6kl2VJI-W98DEeCAkN7y-yRN43rwuNNrtiNIMA
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s10567-021-00362-4&casa_token=Z7yfgx4hEbIAAAAA:zvWvjbBplghIv97SIa7bRLiELJwaijzgDyIdyjWfqG3z6kl2VJI-W98DEeCAkN7y-yRN43rwuNNrtiNIMA
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s10567-021-00362-4&casa_token=Z7yfgx4hEbIAAAAA:zvWvjbBplghIv97SIa7bRLiELJwaijzgDyIdyjWfqG3z6kl2VJI-W98DEeCAkN7y-yRN43rwuNNrtiNIMA
https://www.sciencedirect.com/science/article/pii/S0005796719300464?casa_token=_KRGS9XnKLkAAAAA:BYPq_aR40A9YL4t5yzx19K1Zs5T7P1GiQdEdbrz9bfqebeO1etI6cNME9uoz2_CRtwh1OrCpgLc
https://www.sciencedirect.com/science/article/pii/S0005796719300464?casa_token=_KRGS9XnKLkAAAAA:BYPq_aR40A9YL4t5yzx19K1Zs5T7P1GiQdEdbrz9bfqebeO1etI6cNME9uoz2_CRtwh1OrCpgLc
https://www.sciencedirect.com/science/article/pii/S0005796719300464?casa_token=_KRGS9XnKLkAAAAA:BYPq_aR40A9YL4t5yzx19K1Zs5T7P1GiQdEdbrz9bfqebeO1etI6cNME9uoz2_CRtwh1OrCpgLc

The Effect of Cognitive Behavioral Therapy-Based Psychoeducation on Irrational Beliefs, Expressing Emotions, and
Mental Well-Being

Health Nursing in the 21st Century: A Person-Centred Evidence-Based Approach, 269-
282. https:/ /link.springer.com/chapter/10.1007/978-3-319-31772-4 21

Greenberg, L. S., & Goldman, R. N. (2019). Theory of practice of emotion-focused therapy.
https://psycnet.apa.org/record/2018-48202-003

Hale, S., & Cowls, J. (2015). Psychoeducational groups. International handbook of

occupational therapy interventions, 509-518.
https:/ /link.springer.com/chapter/10.1007/978-3-319-08141-0 34

Isleroglu, S. (2012). Prediction of subjective well-being in high school students according to

self-esteem, expectation of social competence and tendency to express emotions. Ege
University Institute of Social Sciences, Department of Psychological Counseling and
Guidance]. Smyrna.
https:/ /tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=aW6tFO3dIDFAvO0rOEu20
A&no=HXpOXfO9BDRFaAHfe3YIu8g

Jones, R. G. (1968). A factored measure of ellisurrational belief system, with personality and

maladjustment correlates. Texas Tech University.
https://search.proquest.com/openview/80bdf7764871676038618fe730879e2d/1?p
g-origsite=gscholar&cbl=18750&diss=v&casa_token=bThVhfwN -
WAAAAA:MCFKJz923WPRENrSUOcRg fS v90Hi8sfQ9ujL3sisxlJ8zQJTLNRnGUSVyD
0909BAvqgf8DMMvg

Kaval, N. O., & Sutcu, S. T. (2016). Effectiveness of cognitive-behavioral group therapy in the

treatment of social anxiety disorder in children and adolescents: A systematic
review. Current Approaches in Psychiatry, 8(1), 3-22.
https:/ /dergipark.org.tr/en/pub/pgy/article/ 133516

King, L. A., & Emmons, R. A. (1990). Conflict over emotional expression: psychological and
physical correlates. Journal of personality and social psychology, 58(5), 864.
https://psycnet.apa.org/fulltext/1990-25289-001.html

Kuyumcu, B., & Guiven, M. (2012). Turk ve Ingiliz tiniversite égrencilerinin duygularini fark
etmeleri ve ifade etmeleri ile psikolojik iyi oluslari arasindaki iliski. Gazi Universitesi
Gazi Egitim Fakliiltesi Dergisi, 32(3), 589-607.
https:/ /dergipark.org.tr/en/pub/gefad /issue/6734 /90519

Kuzucu, Y. (2000). The effect of a psycho-education program on recognizing and expressing
emotions on university students' emotional awareness levels, tendency to express
emotions, psychological and subjective well-being.
https:/ /tez.vok.gov.tr/UlusalTezMerkezi/tezDetay.isp?id=iBHOvyiZuYvMrbkOfWnFmS
A&no=iK8U7bySxdEiwgjgaalLOAA

Kuzucu, Y. (2011). Adaptation of the emotional expression questionnaire: Validity and
reliability studies. Kastamonu education journal, 19(3), 779-792.
https://dergipark.org.tr/en/pub/kefdergi/issue/49049/625719

www.jssal.com

17


http://www.jssal.com/
https://link.springer.com/chapter/10.1007/978-3-319-31772-4_21
https://psycnet.apa.org/record/2018-48202-003
https://link.springer.com/chapter/10.1007/978-3-319-08141-0_34
https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=aW6tF03dIDFAv90rOEu20A&no=HXp0Xf9BDRFaAHfe3YIu8g
https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=aW6tF03dIDFAv90rOEu20A&no=HXp0Xf9BDRFaAHfe3YIu8g
https://search.proquest.com/openview/80bdf7764871676038618fe730879e2d/1?pq-origsite=gscholar&cbl=18750&diss=y&casa_token=bThVhfwN_-wAAAAA:MCFKJz923WPRENr5UOcRg_fS_v90Hi8sfQ9ujL3sisxlJ8zQJTLNRnGU5VyD09o9BAvqf8DMMvg
https://search.proquest.com/openview/80bdf7764871676038618fe730879e2d/1?pq-origsite=gscholar&cbl=18750&diss=y&casa_token=bThVhfwN_-wAAAAA:MCFKJz923WPRENr5UOcRg_fS_v90Hi8sfQ9ujL3sisxlJ8zQJTLNRnGU5VyD09o9BAvqf8DMMvg
https://search.proquest.com/openview/80bdf7764871676038618fe730879e2d/1?pq-origsite=gscholar&cbl=18750&diss=y&casa_token=bThVhfwN_-wAAAAA:MCFKJz923WPRENr5UOcRg_fS_v90Hi8sfQ9ujL3sisxlJ8zQJTLNRnGU5VyD09o9BAvqf8DMMvg
https://search.proquest.com/openview/80bdf7764871676038618fe730879e2d/1?pq-origsite=gscholar&cbl=18750&diss=y&casa_token=bThVhfwN_-wAAAAA:MCFKJz923WPRENr5UOcRg_fS_v90Hi8sfQ9ujL3sisxlJ8zQJTLNRnGU5VyD09o9BAvqf8DMMvg
https://dergipark.org.tr/en/pub/pgy/article/133516
https://psycnet.apa.org/fulltext/1990-25289-001.html
https://dergipark.org.tr/en/pub/gefad/issue/6734/90519
https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=iBHOyjZuYvMrbk0fWnFmSA&no=jK8U7bySxdEiwgjgaaLOAA
https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=iBHOyjZuYvMrbk0fWnFmSA&no=jK8U7bySxdEiwgjgaaLOAA
https://dergipark.org.tr/en/pub/kefdergi/issue/49049/625719

The Effect of Cognitive Behavioral Therapy-Based Psychoeducation on Irrational Beliefs, Expressing Emotions, and
Mental Well-Being

Mercan, N., Bulut, M., & Yuksel, C. (2023). Investigation of the relatedness of cognitive
distortions with emotional expression, anxiety, and depression. Current
Psychology, 42(3), 2176-2185.
https:/ /idp.springer.com/authorize /casa?redirect uri=https://link.springer.com/art
icle/10.1007/s12144-021-02251-
z&casa_token=e0 FpvQiXqlAAAAA:C90QFUH{7tRU1GGIFvO-
ByiNxCPSUOB16zhgtebZ19dzbBgdcrvytS3N7iimrSMNzivmmdeRyOEY100TJw

Modi, H. H., Davis, M. M., Troop Gordon, W., Telzer, E. H., & Rudolph, K. D. (2023). Need for

approval and antisocial behavior moderate the effect of socioemotional cues on
adolescent girls’  cognitive control. Child  development, 94(2), 529-543.
https:/ /srcd.onlinelibrary.wiley.com/doi/abs/10.1111/cdev.13875

Oguz, E. N. (2019). The relationship between self-reflection and insight, expression of emotions,
emotional schemas and psychological well-being in adults and its examination in terms
of various demographic variables (Master's thesis, Institute of Social Sciences).
https:/ /tez.yvok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=EH3b6WY3m9zsBif rNgy2
w&no=LS6iXJSUyGvp_ febfvUhFA

Onder, F. C., & Ayazseven, O. C. (2020). Aggression in adolescents: The role of emotion
regulation and emotional coping. Kastamonu Education Journal, 28(3), 1198-1208.

https://dergipark.org.tr/en/pub/kefdergi/article /726258

Ozturk, S. (2023). The effect of a distance-delivered mindfulness-based psychoeducation
program on the psychological well-being, emotional intelligence and stress levels of
nursing students in Turkey: a randomized controlled study. Health Education
Research, 38(6), 575-586. https://academic.oup.com/her/article-
abstract/38/6/575/7330821

Scheff, T. J., & Bushnell, D. D. (1984). A theory of catharsis. Journal of Research in
Personality, 18(2), 238-264.
https:/ /www.sciencedirect.com/science/article /pii/0092656684900321

Suveg, C., Kendall, P. C., Comer, J. S., & Robin, J. (2006). Emotion-focused cognitive-

behavioral therapy for anxious youth: A multiple-baseline evaluation. Journal of
Contemporary Psychotherapy, 36, 77-85.
https:/ /idp.springer.com/authorize /casa?redirect uri=https://link.springer.com/art

icle/10.1007/s10879-006-9010-4&casa_token=mL2GPGOEWsYAAAAA:BWGs-

cMjREQ9{k8-
2blGKkNrUQUollrdG2DMqVeU1 1 FZFxGSpGmvuu9viB3gvDmlIdeWrbrdiZ3zqwN30pHw

Tabachnick, B. G., Fidell, L. S., & Ullman, J. B. (2013). Using multivariate statistics (Vol. 6,
pPP- 497-516). Boston, MA: pearson.
https:/ /www.pearsonhighered.com/assets/preface/0/1/3/4/0134790545.pdf

Tennant, R., Hiller, L., Fishwick, R., Platt, S., Joseph, S., Weich, S., ... & Stewart-Brown, S.
(2007). The Warwick-Edinburgh mental well-being scale (WEMWBS): development and

www.jssal.com

18


http://www.jssal.com/
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s12144-021-02251-z&casa_token=e0_FpvQiXqIAAAAA:C90QFUHj7tRU1GGIFvO-ByjNxCPSU0B16zhgtebZ19dzbBgdcrvytS3N7ijmrSMNzjymmdgRyOEY10OTJw
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s12144-021-02251-z&casa_token=e0_FpvQiXqIAAAAA:C90QFUHj7tRU1GGIFvO-ByjNxCPSU0B16zhgtebZ19dzbBgdcrvytS3N7ijmrSMNzjymmdgRyOEY10OTJw
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s12144-021-02251-z&casa_token=e0_FpvQiXqIAAAAA:C90QFUHj7tRU1GGIFvO-ByjNxCPSU0B16zhgtebZ19dzbBgdcrvytS3N7ijmrSMNzjymmdgRyOEY10OTJw
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s12144-021-02251-z&casa_token=e0_FpvQiXqIAAAAA:C90QFUHj7tRU1GGIFvO-ByjNxCPSU0B16zhgtebZ19dzbBgdcrvytS3N7ijmrSMNzjymmdgRyOEY10OTJw
https://srcd.onlinelibrary.wiley.com/doi/abs/10.1111/cdev.13875
https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=EH3b6WY3m9zsBif_rNgy2w&no=LS6iXJSUyGvp_fgbfvUhFA
https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=EH3b6WY3m9zsBif_rNgy2w&no=LS6iXJSUyGvp_fgbfvUhFA
https://dergipark.org.tr/en/pub/kefdergi/article/726258
https://academic.oup.com/her/article-abstract/38/6/575/7330821
https://academic.oup.com/her/article-abstract/38/6/575/7330821
https://www.sciencedirect.com/science/article/pii/0092656684900321
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s10879-006-9010-4&casa_token=mL2GPGOEWsYAAAAA:BWGs-cMjRE09fk8-2blGkNrU0UoIlrJG2DMqVeU11FZFxGSpGmvuu9vfB3gvDmIdeWrbrdiZ3zqwN30pHw
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s10879-006-9010-4&casa_token=mL2GPGOEWsYAAAAA:BWGs-cMjRE09fk8-2blGkNrU0UoIlrJG2DMqVeU11FZFxGSpGmvuu9vfB3gvDmIdeWrbrdiZ3zqwN30pHw
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s10879-006-9010-4&casa_token=mL2GPGOEWsYAAAAA:BWGs-cMjRE09fk8-2blGkNrU0UoIlrJG2DMqVeU11FZFxGSpGmvuu9vfB3gvDmIdeWrbrdiZ3zqwN30pHw
https://idp.springer.com/authorize/casa?redirect_uri=https://link.springer.com/article/10.1007/s10879-006-9010-4&casa_token=mL2GPGOEWsYAAAAA:BWGs-cMjRE09fk8-2blGkNrU0UoIlrJG2DMqVeU11FZFxGSpGmvuu9vfB3gvDmIdeWrbrdiZ3zqwN30pHw
https://www.pearsonhighered.com/assets/preface/0/1/3/4/0134790545.pdf

The Effect of Cognitive Behavioral Therapy-Based Psychoeducation on Irrational Beliefs, Expressing Emotions, and
Mental Well-Being

UK  validation. Health and Quality of life Outcomes, 5, 1-13.
https://link.springer.com/article/10.1186/1477-7525-5-63
Tsai, J. L., & Clobert, M. (2019). Cultural influences on emotion: Established patterns and

emerging trends. In D. Cohen & S. Kitayama (Eds.), Handbook of cultural psychology
(2nd ed., pp. 292-318). The Guilford Press. https://psycnet.apa.org/record /2019-
00292-011

Turkcapar, M. H., & Sargin, A. E. (2012). Bilissel davranis¢i psikoterapiler: tarihce ve
gelisim. Bilissel Davramisgt Psikoterapi ve Arastumalar Dergisi, 1(1), 7-14.
http:/ /ijcbpr.org/storage /upload/pdfs /170843084 5-tr.pdf

Ulusoy, Y., & Duy, B. (2013). The effect of psycho-educational practice of learned optimism
on learned helplessness and irrational beliefs. Educational Sciences in Theory and
Practice, 13(3), 1431-1446.

Varol, C. (2018). Investigation of the effect of training in interpersonal psychotherapy on
subjective happiness, empathy, expression of emotions and experiences in close
relationships  (Unpublished master's thesis). Uskiidar University, Istanbul.
https://www.academia.edu/download /37322532 /OGRENILMIS IYIMSERLIK.pdf

Voltan-Acar, N. (2015). Group counseling: Principles and techniques (11th ed.). Ankara: Nobel
Publications.

Vural, B. S., & Yayci, L. (2023). Investigation of the Effectiveness of the Anger Management
Skills Psychoeducation Program for High School Students Based on Cognitive
Behavioral Therapy. Online Submission, 8(4), 69-89.
https:/ /eric.ed.gov/?id=ED638078

Yildiz, M., & Eldeleklioglu, J. (2020). The relationship between the attitudes of Turkish

university students towards dating violence with risk-taking behaviors, emotion
regulation and emotional autonomy. OPUS International Journal of Society
Researches, 15(23), 1574-1600.
https:/ /dergipark.org.tr/en/pub/opus/article /640113

Yilmaz, B. S., & Duy, B. (2013). Effectiveness of a psycho-education application on self-esteem
and irrational beliefs of female college students. Turkish Psychological Counseling and
Guidance Journal, 4(39), 68-81.
https://dergipark.org.tr/en/pub/tpdrd/issue/21459/229765

Yurtal-Ding, F. (1999). Investigation of irrational beliefs of university students according to
some variables. Unpublished Ph.D. Thesis). Gazi University/Institute of Educational
Sciences, Ankara.
https:/ /tez.yvok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=MwFyUucbZ7E2h n0Sl1jOz
Q&no=MwFyUucbZ7E2h n0S1j0z0O

www.jssal.com

19


http://www.jssal.com/
https://link.springer.com/article/10.1186/1477-7525-5-63
https://psycnet.apa.org/record/2019-00292-011
https://psycnet.apa.org/record/2019-00292-011
http://jcbpr.org/storage/upload/pdfs/1708430845-tr.pdf
https://www.academia.edu/download/37322532/OGRENILMIS_IYIMSERLIK.pdf
https://eric.ed.gov/?id=ED638078
https://dergipark.org.tr/en/pub/opus/article/640113
https://dergipark.org.tr/en/pub/tpdrd/issue/21459/229765
https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=MwFyUucbZ7E2h_n0SljQzQ&no=MwFyUucbZ7E2h_n0SljQzQ
https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=MwFyUucbZ7E2h_n0SljQzQ&no=MwFyUucbZ7E2h_n0SljQzQ

